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The study examined students’ perceptions of Facebook, Twitter and blogs as tools
for learning in a classroom environment. The population of the research was of 109
students from a 4-year college located in the southern region of the US. The results
showed that most of the students were undecided in their perception of Facebook, Twitter
and blogs as learning tools. The findings also showed that most of the participants were
undecided in perception that Facebook, Twitter and blogs were viewed as sources of
learning distraction. The findings equally indicated that significant number (about half of
the population) of the participants disagreed that they felt intimidated using blogs to
enhance learning while a third of the population was undecided.
The results of the study did reveal that statistically significant differences existed
among students in their perception of Twitter based on ethnicity. Hispanic and African
American students perceived that using Twitter in the learning environment helped them
to engage in collaborative learning. In addition, the findings showed African American
respondents perceived that tweeting was also perceived as a distraction unlike other
ethnic groups. The findings equally indicated that African American students perceived
that Twitter was used as a tool to share life experiences unlike other ethnic groups

represented in this study. The results equally revealed that female students actively
participated in discussion forums more than their male counterparts did.
The findings showed that Hispanic and African American students believed that
using tweeting in the learning environment helped them to learn from one another.
Whites and Native Americans did not share similar opinions. The results also revealed
that African Americans and Hispanic Americans perceived that using Facebook during
instruction enhanced collaboration among learners. In addition, the findings revealed that
African American respondents perceived that tweets were helpful to them in sharing
ideas as they complete assignments. However, White Americans, Hispanic Americans
and Asian Americans did not have a similar view. The conclusion drawn from this study
was that students enjoyed using social media tools for personal and entertainment
purposes however; they did not enjoy using the tools for educational purposes. The
general conclusion was that students were undecided in their perception of Facebook,
Twitter and blogs as learning tools as well as perceived sources of distraction and
intimidation.
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INTRODUCTION
Background of the Study
Social media tools are referred to as web-based, mobile applications that allowed
individuals to engage and share information through access to the Internet (Dabner,
2012). Social media tools are described as forms of communication through which users
create online discussions to share ideas, exchange personal messages, link to other
websites, and play movies or movie clips. These tools offer students in higher education a
new perspective on communication. Furthermore, they offer an array of options for
networking on various ways of staying informed about changes, including reminding
students of due dates, of reading assignments, and socialization (Ratliff, 2011). There are
many types of social media tools such as Facebook, YouTube, Google+, Twitter,
LinkedIn, Google Hangout and Snap Chat. However, this study focused on Facebook,
Twitter and blogs.
The influence of social media tools in teaching and learning continues to gain
momentum. Teachers and students take advantage of social media tools to support
instruction. Studies show that social media leads to improved collaboration and
interaction for both students and faculty. Due to the flexibility of using smartphones,
laptop computers, tablets, and other mobile devices, communication for students and
student learning engagement have increased, (Abe & Jordan, 2013). Social media tools
1

are used to connect groups of students to share and exchange ideas with their instructors
for feedback and to consolidate learning. Students can download assignments using
Facebook, Twitter and blogs, sharing massive quantities of educational materials
compiled for specific learning sessions. Consequently, social media networks provide
opportunity for sharing learning materials and collaborating as they complete
assignments irrespective of the time or distance. Collaboration is possible through virtual
communication irrespective of whether the students or faculty are at home or school or on
vacation. Kop and Hill (2008) advocate that learning in the age of information technology
required learners to connect with one another through the network of social media.
Connection among students enhances the higher education learning experience (Banaria,
2004). Martinez, Aleman, and Wartman (2009) argue that such connections in university
and college campuses have increased social media usage. Students share positive
interactions and group assignments, which allow for daily communication outside the
learning environment. There are other interactions, which include, but are not limited to
game playing and communication with family and friends.
To remain efficient and effective, colleges and universities must transform their
methods of communicating with students and faculty by increasing awareness and usage
of social media in higher education learning environment. For example, some educators
allow students in some classes to use social media devices as learning tools. Media tools
such as Facebook, Twitter and blogs should be accessible to students in the learning
environment. Faculty and students may be allowed to receive and share information
through e-mails, instant messages, web pages, smartphones, Facebook, Twitter, and blogs
as means of communicating with each other during instruction. To keep pace with these
2

different forms of communication, colleges and universities need to make changes to
integrate social media network technologies as parts of teaching and learning resources.
Smartphones, laptops and various types of tablets have been incorporated into the
classrooms to support student learning. Media networking is important because it helps
to establish collaborative rapport among students and with groups across campus. Social
media also helps students to remain connected with instructors. Faculty can connect with
students through virtual classrooms and such virtual classes can be used to exchange
ideas. Smartphones are also used for organization of notes and digital flashcards to help
with learning materials (Wainwright, 2013).
At first, social media was only viewed as a means for individuals to communicate
with family and friends, a method of staying connected (Ratliff, 2011). However, over a
period of time, social media had invaded all arenas of communication. Social media tools
such as Facebook, Twitter, and blogs have become some of the notable avenues through
which information is circulated in various social and economic institutions including
institutions of higher learning.
Other social media tools are being used to disseminate information. For example,
YouTube is a website where videos of instructional materials can be uploaded including
lessons, tests and exams and can be posted for students to view and learn at their
convenience. There is also Google+, which consists of various units: Google Hangout,
Google+ Pages and Google+ Events. These social media technologies have altered
methods of teaching because they are being used in higher education. For instance, social
media sites allow for text chat, videos, and audio either individually or in groups. With
the help of these sites, students and teachers can engage in conference learning. Although
3

there are many social media tools being used for various purposes as identified above,
nevertheless, the present study focused on Facebook, Twitter and blogs.
Facebook
Facebook is a social network that connects people together. Friends, family, coworkers, acquaintances or even strangers can connect from all over the world. According
to Bullas (2015, para. 25-26), “there were 1.4 billion Facebook users” and “47% of all
Internet users were on Facebook.” In addition, Abe and Jordan (2013) state that people
use Facebook to keep in touch with friends, share links and exchange other information.
Facebook tends to be equipped with the ability for email and posting to bulletin boards.
Stutman (2006) indicate that 90% of students in their studies use Facebook. It has
preoccupied students and caused online courses to be less interesting (Stutman, 2006).
Classrooms and business organizations as well as individuals use Facebook to share
information related to learning, business and personal connection (Ratliff, 2011). In
other words, Facebook offers the opportunity to share information through instantaneous
messaging, links, videos and photos (Ratliff, 2011). However, Schwart (2009) maintains
that faculty doors are constantly open for conversation with students in real-time or faceto-face communication. Eberhardt (2007) remarked that “some scholars propose that
increased levels of comfort and well-developed support systems may help reduce anxiety
and facilitate better academic performance” (p. 4). This could positively impact students’
learning ability and increase the availability of faculty to students for collaboration at
various times. This is an advantage for those students who do not attend the physical
classroom.
4

Twitter
Twitter is described as a microblogging platform used for the distribution of audio
or video contents. In addition, it is used as an educational tool to engage students in a
more energetic and participatory role (Ebner, Lienhardt, Rohs, & Meyer, 2010).
Participation is quick and concise. Tweets can be re-tweeted by faculty and students with
current information. Such information tends to be short and directly to the point. For
instance, the running thread of comments previously discussed in the classroom could be
further discussed. Thus, the entire group has access to the discussion and could take
advantage by contributing to the conversation simultaneously.
Blogs
Another social media tool being used in higher education is blogs. One of the
most powerful aspects of a blog is that it allowed for a spur-of-the-moment expression or
an on-the-spot thought or idea, which allows for students’ work to be shared and
discussed with classmates (Keim, 2011). In other words, blogs allow for a one-stop
location of students’ information. Using blogs in the class or in a course could change the
entire dynamic of communication. Blogs allow for the principles of social constructivism
to be exemplified, meaning that there is a tradition of learning through dialogue (Keim,
2011). In social constructivism, learning must be a method of discovery whereby learners
build their own knowledge. To put it differently, learning could emanate through what
students knew and could build on. With all of this in mind, the technological explosion
has changed the perception of students pursuing degrees in higher education because of
the wide use of social media in all aspects of people’s lives.

5

Statement of the Problem
The problem of this study was that various claims had been made regarding the
use of social media tools (Facebook, Twitter and blogs) for classroom learning.
However, limited studies had been carried out on these social media tools regarding how
they were perceived by students as learning tools. Therefore, the perceived impact of
these social media tools on learning remained unclear. In addition, it was not clear
whether the use of social media for classroom instruction was perceived as sources of
distraction and whether students felt intimidated using social media to support
instruction. Maroney (2010) remarked that students might possess varying levels of
technological skills. A secondary problem was to determine if statistical significance
differences existed among students in their perceptions of Facebook, Twitter and blogs as
learning tools based on race, gender and age.
Research questions
1. What are the perceptions of students toward the use of social media as learning
tools?
2. Do students perceive that the use of social media tools for classroom instruction
create distraction for students as they learn?
3. Do students perceive that they feel intimidated using social media as learning
tools?
4. Do statistical significant differences exist among the students in their use of social
media for learning based on race, gender and age?

6

The Purpose of the Study
It is important to assess students’ perceptions of social media tools and how these
tools are used for learning. The purpose of this study was to provide information on
student use of social media in order to assess how they (students) perceived the impact of
social media in relation to learning. Also, to determine whether using social media tools
was perceived by students as a distraction from learning and to equally examine whether
using social media tools for learning did intimidate students especially, those students
who were not savvy in the use of social media tools. The idea was to provide information
to instructors on the perceived impact of using social media for learning purposes so that
they (instructors) could develop strategy to deal with any concerns that might emerge
following the application of social media as learning tools during classroom instruction.
Delimitations and Limitations of Study
The delimitations and limitations for this study are as follows:
1. The study focused on Facebook, Twitter and blogs as social media tools.
2. Data were collected in spring semester 2016.
3. The participants in this study were selected from one university, a four-year,
public, institution located in the southeastern region of the United States.
4. The results of the study were limited to the honesty and sincerity of the
participants in completing the survey instrument.
5. The findings of the study were limited to the reliability and validity of the
instrument.
6. The findings of this study were to be generalized to this unique population.

7

Definitions of Terms
App- This is an abbreviation for application. This is a piece of software that can run on
the Internet, on your computer, or on your phone or any other electronic
device.(Karch, 2016).
Blogs - Websites containing the writer's or group of writers' own experiences,
observations, opinions and often having images and links to other Web sites
(Dictionary.com, 1995).
Distraction- Forgetting information needed for processing the most important task.
(Speier, Valaciah, & Bessey, 1999)
Facebook- One of the leading social networking sites used by students in higher
education. Established in 2004, Facebook allows users to connect via the
Internet to create a profile, post videos, photos, and connect with friends
(Dabner, 2012).
Feed- Your Twitter “feed” is any list of tweets that constantly updates when new
tweets that fit the specified criteria pop up. Your home feed updates every time
someone you follow tweets. (Hibma, 2013).
Hashtag- A way of categorizing content and tracking topic on Twitter and other social
media platforms (Grauschopf, 2016).
Intimidation- The threat of feeling lesser, obstructing intellectual engagement,
resulting in reduced ability to process information or learn effectively.
(Mugny, Butera, & Falomir, 2001).
Perception- A thought, belief, or opinion, often held by many people and based on
appearances (http://dictionary.cambridge.org/, n.d.)
8

Social Media- Social media is defined as forms of communication through which users
create online posts to share information, ideas, personal messages and
other contents (Social media, n.d.).
Twitter- A website where people can post short messages about their current activities
or write a short message (Twitter, n.d.).
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LITERATURE REVIEW
The review of the literature provides a synopsis of current literature relevant to
the perceptions and usage of social media by students in higher education. The literature
review covers the following topics: history of social media, history of Facebook, history
of blogs, history of Twitter, and social learning and social media. Additionally,
connectivism and social media are discussed including learning distraction and
intimidation of social media tools in higher education.
Brief History of Social Media
Social media is remarkably pervasive and most would argue ubiquitous among
college students (Doshi, 2011). For example, it was claimed that Facebook had 400
million active users with more than 200 million users logging on daily (Doshi, 2011).
Most universities realized that the highest percentages of Facebook users were college
students; however, for instance, Georgia Tech Library reported that Facebook and
Twitter had reached more than 1,000 self-selected users, and the majority were Georgia
Tech students (Doshi, 2011). Social media is called “social” for a reason (King, 2012); it
enables group communication to be quick and concise. Social media sites are very
popular with college students. College students use social media sites at a higher rate than
the general population because they have easier access to the internet (Jones, JohnsonYale, Millermaier, & Perez, 2009). With Facebook, social networking is much more
10

flexible and versatile because it had features to upload pictures, videos and calendar
events (Tagtmeier, 2010). According to Lampe, Ellison, and Steinfield (2006), Facebook
had been found to strengthen communication using chat and bulletin boards to teach and
administer courses. Lampe et al. (2006) argued that Facebook is used to download
supplemental materials to support educational process. On the other hand, Twitter allows
text with various links, but then users have the ability to link their accounts to other
services. For instance, when a class was using Twitter and used the hashtag, all members
that were involved with that class could click on the hashtag and follow others who were
tweeting about the same class assignment. Twitter permits users to host book chat
sessions; for example, an English professor could assign a novel to be read. The professor
could tweet open-ended questions using a hashtag, thus precipitating a class discussion.
This was a good example of how the hashtag could be used; each student wrote openended questions to encourage posting and continuous collaboration on the materials or
book being discussed. In addition, students and faculty could use the hashtag to clarify
communication.
Social media is used in classrooms for posting daily assignments. For example, at
the beginning of a class period, a professor could ask students to post comments or
answers to questions on the board using Facebook, Twitter, or blog accounts for that
class. After the class period, students could continue collaborating with one another using
social media tools as they continued to discuss and post their views. Professors and
students could see threads (meaning the professor posted a comment and all comments
after the first post composed a thread and continued conversations for a longer period of
time than the regular class period). The availability of the apps on the smart devices
11

creates easy access to information and other students via social media. Rogers (2013)
noted that over 60% of faculty that used social media maintained that it increased
communication. Easy access to social media provides students with a variety of
opportunities to articulate their concerns about their studies and receive feedback from
instructors, thereby providing an opportunity that helps students to succeed. Students also
benefits from the abundance of information that they receive and share. Devaney (2013)
stated that social media tools could boost student engagement, link students to content
experts and real-world examples of classroom lessons, and could help them establish an
online body of work.
With social media becoming so common for classroom use, faculty listed two top
concerns (Rogers, 2013). The primary concern was that social media used as a learning
tool affected the completion of the assignments and the distraction it caused for students.
However, previous researchers suggested that social media tools were viewed as
distracting and therefore hampered learning (Devaney, 2013). The current research
examined these perceptions and usage of social media among students.
Brief History of Facebook
Facebook was founded in 2003 by Mark Zuckerberg; however, the original site
was “Facemash.com.” The website was created on Harvard University’s campus with the
intent to compare pictures of who was “hot” and who was “not hot” (Zeevi, 2013). The
original site was unsuccessful, but in 2004, the site was re-launched once more with the
name Facebook. This website was centralized and readily available (Zeevi, 2013). After
the success of the second launching, the buzz about Facebook grew. Valenzuela, Park and
Kee (2008) advocated that once users of Facebook setup their personal profile pages,
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information such as gender, hometown, political, religious views and other personal
leisure pursuits, the data were organized in a central location. Valenzuela et al. (2008)
stated that when the profile page was finalized, “users are prompted to identify others
with whom they have relationships, by searching for registered users of Facebook” (p. 6).
Once the Facebook users connected with other users, their entire social network was
disclosed. Each user could then navigate the network by clicking through friends’
profiles, hence the rapid transferring of information (Walther, Van Der Heide, Kim,
Westerman, & Tong, 2008). Facebook had the capabilities of graph search; this allowed
searchers to look for and share data. Also, Facebook was compared to Google (Zeevi,
2013). Facebook had various primary features that subscribers could use to document
personal profiles and update subscribers’ status and geographical locations. These
features could contribute to the appeal of social media among colleges and universities to
adapt to Facebook as a learning platform. The ability to engage beyond the classroom
allowed for more opportunities for collaboration between students and faculty.
Facebook was important when discussing active learning (Chickering & Gamison,
1991). Active learning involved collaboration through teamwork and discussion with
peers. One advantage of Facebook was that it allowed for communication between
students and faculty to be quick and easy (Bosch, 2009). Facebook not only helped with
the classroom collaboration, but it also helped with students integrating into the higher
education learning environment (Madge, Meek, Wellens, & Hooley, 2010). Facebook
had been used frequently in the learning environment for the exchange of course related
files and information such as the class syllabus, lecture notes, and worksheets. The most
compelling data showed that 56 % of students reported that they used Facebook often for
13

purposes of exchanging course- related information. Only 30% rarely used Facebook, and
14% never used Facebook in such ways (Antoniou, Theodoropoulos, Christopoulou &
Lepouras, 2014). At that time, Facebook engaged approximately 80 to 90% of college
and university students (Educause, 2007).
Brief History of Blogs
Justin Hall, a Swarthmore College student (Sillesen, 2014) founded the first blog
in 1994. First recognized as Links.net, it was then referred to as Hall’s personal
homepage. In 1999, Evan Williams and Meg Hourithan were viewed as responsible for
bringing blogging into the mainstream. By the middle of the 2006, there were 50 million
bloggers (Keim, 2011). In higher education, blogs were online journals that consisted of
two or more authors. Blogs allowed for a one stop location of faculty and student
information, helping students to direct their own learning, hence, including social
collaboration and learning development through writing (Dabbagh & Kitsantas, 2012).
Blogs as tools to educate in the higher learning environment could be tailored to support
a wide range of educational concepts and activities (Chapman, 2011). With the use of
blogging in a class activity, it was easy to support students’ ideas. Students could display
their thoughts, keeping a journal of what had been written (Deng & Yuen, 2011). Blogs
also emphasized the ability of students to create their own self-centered environment that
contextualized learning. This enabled student to construct their own knowledge, by
independently creating logs of their learning (Kim, 2008).
The use of blogs had completely changed the characteristics of communication,
thus giving leeway for more dialogue, discussion and debate, emphasizing Vygotsky’s
(1978) theory of social constructivism. Blogs helped the students work together,
14

engaging in writing and assembling one thought after another, thus enhancing the
learning process of social collaboration. Vygotsky (1978) believed in constructivist
theory, which supported collaboration between teachers and students as well as among
students themselves; the use of blogs seemed to promote such collaboration. When blogs
were used in a higher education classroom, it created a contractual learning environment,
which supported knowledge development through engagement, reflection, and
collaboration—thus, the importance of the perception of students using social media in a
higher education learning environment. Ferdig and Trammell (2004), contended that
blogs “[were] useful teaching and learning tools because they provided space for students
to reflect and publish their thoughts and understandings and that since blogs could be
commented on, they provide opportunities for feedback and potential scaffolding of new
ideas” (p. 2). Blogs could successfully be merged into several classes where students and
professors communicated with each other throughout the semester. Ferdig and Trammell
(2004) emphasized four benefits for student blogging. Their listed benefits included:
1. Blogs helped students become subject-matter experts implicating that students
could access multiple amounts of web sites that are related to the subject matter in
which they were critiquing.
2. The use of Blogs increase[d] student interest and ownership in learning. According
to the authors, students [were] blogging about what [was] important to them,
therefore students directed their own learning while receiving input and feedback
from others.
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3. Blogs [gave] students genuine chances to participate. Blogs allowed the
assignment to be open beyond the professor-student relationship, opening other
chances for feedback and encouragement on their writing.
4. Blogs provided opportunities for diverse perspectives, both within and outside of
the classroom. Blogging allowed classroom restrictions to be removed. Sometimes,
in the traditional classroom, not all the students shared their ideas but with
blogging, discussion was more open (p. 3).
Brief History of Twitter
In March 2006, Jack Dorsey, Noah Glass, Bliz Stone and Evan Williams launched
the Twitter social media website (Johnson, 2013). Twitter was a social media tool that
was intended to keep friends and colleagues informed of current information throughout
the day. However, after launching, Twitter was widely used for instant feedback, thus
becoming a social media tool for communication. Over time, Twitter had become an
integrated part of higher education, opening a new surge of communication between
faculty and students (Bista, 2014). Posts on Twitter, known as tweets, consisted of only
140 characters; with these characters, users could monitor feeds that were organized in
news bulletins. These news bulletins were constantly streaming and updated on any smart
device where social media could be accessed (Definitions.net, n.d.). Junco, Heiberger,
and Loken (2011) found that increased engagement through Twitter empowered students,
thus translating into retention, course enjoyment, and student achievement. With Twitter,
students achieved the ability to write quickly and concisely. Students also used Twitter as
a backchannel (listening in class as the professors lectured and responding with tweets)
for collaboration between classes and with faculty asking questions, brainstorming and
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focusing on in class and out of class discussion (Bista, 2015). A study at Michigan State
(Lyle, 2012) revealed that students who engaged on interaction with their peers using
Twitter reported higher and better grades.
According to Lyle (2012), “Twitteracy, Tweeting [was] viewed as a new literary
practice” (p. 2). In the report of the Michigan State study, the author (Lyle) further
acknowledged that the “literary practice” described faculty who actively engaged
students with Twitter. Ultimately, the classes were more interesting, and the students
received higher grades. With Twitter, the students’ perception was as though the
connection with faculty and others within the class was real, and learning was not just for
the sake of learning. Chickering and Gamson (1987) suggested seven principles that
enhanced student engagement with Twitter and other social media tools used in higher
education. The principles were: (1) student and faculty contact; (2) cooperation among
students; (3) active learning; (4) prompt feedback; (5) emphasizing time on tasks; (6)
communicating high expectations; and (7) respecting others. With these steps, the faculty
built a Twitter account for the class and, thus, the entire class’ communication was
enhanced.
Learning and Social Media
Vygotsky’s (1962) social learning theory showed that individuals learned better
when they were socially connected and interacted with the environment. He believed that
learning took place through our interaction and communication with others. Vygotsky’s
theory encouraged students to create a network of other learners using social media tools.
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Vygotsky (1962) argued that culture was an important factor in learning.
Therefore, culture was considered an essential attribute to knowledge construction.
Learning took place through the cultural lens of society whereby students interacted with
others. Such interactions helped students to learn more about societal rules and developed
skills that were necessary in shaping the cultural ideals. Thus, social learning supported
the application of social media in teaching and learning, which undoubtedly suggested a
trend in educational dialogue.
Bandura (1977) a behaviorist theorist, contended that social learning helped
individuals acquire information from one and another. Bandura’s theory was known for
the bridge between behaviorist and cognitive learning theories, thus encompassing
attention, memory and motivation (Muro & Jeffery, 2008). These theorists believed that
learning was a socially enacted process. When using Facebook, Twitter and blogs,
students interacted with one another, and knowledge was transferred, thus showing the
practicality for Bandura’s theory. Bandura had shown that behaviorist and cognitive
theories could apply to social learning in a way that promoted learning. He believed that
cognitive ability was important to learning. Bandura acknowledged that there were
differences among students in terms of cultural milieu.
Additionally, Mayer and Moreno (2003) conducted research based on the
cognitive theory of learning. This research provided evidence that further explained why
multitasking on social media sites while studying could affect the learning process.
Mayer and Moreno (2003) revealed that learning or the processing of the studied material
was developed and channeled in two ways: visual and auditory. As well as visual and
auditory, the channel had a limited capacity for cognitive processing. The capacity was
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used when selecting and processing was induced. Substantial learning only happened by
using a generous amount of capacity (cognitive processing) in either the visual or the
auditory channels.
Facebook, Twitter, and blogs offered opportunities for collaboration whereby
students exchange ideas. Students also shared information about class activities and
supported one another. Once the collaboration took place, the learning process was
enriched. With Twitter, the same scenario related except that students would follow their
threads and see who replied. The same concept applied with blogs, but the journal entries
were longer than the 140 characters that were allowed with Twitter. Facebook, Twitter,
and blogs allowed for instant response; the theories supported the notion that knowledge
was a state that was attainable through reasoning or experiences (Siemens, 2004).
Connectivism and Social Media
Vygotsky’s (1962) and Bandura’s (1977) theories hold a close similarity to
connectivism. Connectivism provides insight into learning skills and tasks needed for
learners to flourish in a digital era or the era where social media (Facebook, Twitter,
blogs) is the learning tool of choice. Siemens (2004) advocates that the four components
of connectivism that link social media as a learning tool include:


Learning and knowledge in diversity of opinions



Nurturing and maintaining connections learning



Ability to connect ideas and concepts



Currency (providing opportunity for up-to-date knowledge (p. 3).

Using these four components of connectivism with Facebook, Twitter, and blogs
as learning tools, students are able to be connected and receive information from one and
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another. For example, in a political science class with the main topic being the
presidential election, each student thought differently. They could share knowledge, poll
predictions, and debate summaries on their social media feeds. These thoughts were
coming from a diverse learning community. With this method of the learning process,
each student was connected and understood each person’s opinions. These principles
allowed up-to-date knowledge to be transferred at the stroke of a fingertip with threads, a
quick tweet, or a comment on a blog posting.
Connectivism as a learning theory could illustrate how social media is used to
provide data for students to learn and share information in a higher education learning
environment. Siemens (2014) maintained that connectivism presented a model of
learning that recognized the tectonic shifts in society where learning was no longer an
internal, individualistic activity. Educational tended to be slow to recognize new learning
tools and how environmental changes with respect to new theories and technologies
(Facebook, Twitter and blogs). Connectivism provides insight into how learning could
flourish in a digital era or the era where social media (Facebook, Twitter, blogs) is
available (Siemens, 2014).
Another learning theory that coincided with Vygotsky’s (1962) social learning
was Lave and Wenger’s (1990) Situated Learning Theory. The basic concept of this
theory was that abstract knowledge that was usually obtained in the classroom was harder
to retain.
Researchers Lave and Wenger (1990) explained that: “information and facts that are hard
to retain when they were drilled out of any meaningful context and are learned much
more effortlessly when learners are acquiring them as a game or through social media
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such as blogs. Social networks such as Facebook and Twitter allow learners, once they
have moved beyond personal connection, to embrace a community where they can learn
from each other. Social interaction played a significant role in the learning process. The
contextual understanding thus gained not only allows them to understand concepts better
but also helps them learn from peers about how to apply them” (Origin Learning, 2015,
para. 7).
Brown, Collins, and Duguid (1989) emphasized that social interaction was a
critical component of situated learning. These researchers insisted that learning both
inside and outside the classroom, advanced through collaboration using social media
tools, constructed and built knowledge. Brown et al. (1989) maintained that when using
social media tools (Facebook, Twitter, blogs) learning was inadvertent rather that
deliberate.
Knowles (1975) developed the theory of andragogy and maintained that adults
believed in self-direction. He also contended that adult learners did better when they
participated in learning and understanding the immediate use of knowledge they would
acquire. Self-directed learning was a concept meaning individuals took the initiative with
or without help to be responsible for their learning needs. Students took control of how
much they learned and the methods that were used for learning. The students used
learning strategies, which consisted of communicating and implementing tactics that
included collaboration, which reinforced ideas and small groups that discussed new and
old class materials. Social media tools and networking provided a learning environment
that enhanced adult learners. With these strategies, self-directed learning opened
opportunities for social media in the higher learning environment. Ericken (1984) stated
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that students did not learn by just sitting in the classroom; students learned by interacting
with others.
Most of the time, some students entered college effortlessly immediately out of
high school. They left their parents’ home with ideas of living carefree, with the
excitement of dorm and Greek life, and were less focused on school and classes. Some of
the traditional students viewed college life as a life with no rules or responsibilities.
Laing, Kuo-Ming, and Robinson (2005) suggested that “many students has entered
college without having taken responsibility for their own learning” (Laing et al., 2005, p.
170). This trend resulted in changing major’s multiple times for the traditional student.
Overall, the traditional student entered college less goal oriented and expected a life of
simplicity for the four to five years ahead.
Is Social Media a Distraction in Higher Education?
Facebook, Twitter and blogs have become parts of students’ everyday lives. The
easy access of such websites might contribute to distractions during class learning, thus
causing low productivity (James, 2012). The continuous access of these sites makes it
difficult for students to shift from social mode to learning mode (James, 2012). For the
most part, social media sites with constant accessibility could cause lack of sleep, and the
need to check the sites during class times could lead to distraction from studies (James,
2012). Therefore, constant access to these social media sites might lead to a dip in
academic performance, which might lead to frustration. Additional distractions happen
when a quick Tweet became a long running open discussion, and a quick check of a
Facebook post turned into hours of checking one post after another. Therefore, valuable
study time or working on class projects is lost (James, 2012).
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Astin (1984) maintained that students who reached their academic goals set aside
time and put forth effort on their assignments to reach those goals. Getting suitable
grades or finishing the academic journey was an important goal. Therefore, the amount of
time students spent studying was critical (Astin, 1984). Spending time on Facebook,
Twitter, blogs, and other social media sites lessened the allotted time to focus on
academic activities. Thus, grades suffered, and the academic journey was longer.
In 2009, a Stanford University experimental and observational study provided
evidence that students who multi-task were poor in many cognitive tasks (Ophir, Nass, &
Wagner, 2009). The study was a trait multitasking index design with intentionally
distracting elements. This study was conducted in five parts: a media use questionnaire,
an index of three sets of cognitive experiments (part I, II, and III) and a final set of
questionnaires administered online. On average, during the administering of the test, the
multitaskers (the ones that were using Facebook, Twitter and studying all at the same
time) responded 77 seconds slower in identifying patterns than the lower multitaskers, the
ones that were using a blog and studying (Ophir et al., 2009). The study suggested that
the heavy media multitaskers were distracted by the multiple streams of media they
consumed (Ophir et al., 2009). Ophir, Nass, and Wagner (2009) maintained that during
the study, multitaskers were asked to recall parts of a long-term memory test, they (the
multitaskers) often falsely identified the elements. These findings strengthened the
argument that multitasking and using social media sites (Facebook, Twitter and blogs) in
higher education caused distraction (Ophir et al., 2009). These authors (Ophir, Nass, and
Wagner) believed that the research was almost unanimous that those students who
chronically multi-task showed an enormous range of deficits.
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Juncos's (2012) study at EDUCAUSE Center for Applied Research (ECAR)
found that 73% of students texted daily, another 99% owned laptops and 90% used social
media. Facebook was the most popular site used—averaging 97%. Rosen, Carrier, and
Cheever (2013) pointed that 97% of the students who used Facebook had extremely
lower grades. Rosen et al. (2013) noted that the students who accessed Facebook while
studying had lower GPAs than those who did not access Facebook. Rosen et al. (2013)
argued that network living or too much social media while learning could result to
learning distraction. This research (Rosen et al., 2013) predicted that the impact of social
media sites (Facebook, Twitter, and blogs) would drive students to instantaneous
gratification. According to Rosen et al. (2013), students preferred quick choices and
exhibit no patience. Some of the studies reviewed indicated that social media could
result to distraction in learning in higher education. It appeared the questions of
distraction and intimidation for students remained unclear, thus highlighting the
importance of this study.
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RESEARCH METHODOLOGY
Survey Design
This chapter was used to discuss the research design used in the study. The study
was based on a survey design, which was a self-reporting method of data collection
(Kelley, Clark, Brown, & Sitzia, 2003). The survey design enabled the researcher to
collect data to assess students’ perceptions of social media tools as learning devices
during classroom instruction. According to Gay, Mills, and Airasian (2012), the survey
was viewed as one of the ways used in collecting information on people’s opinion,
attitudes or perceptions in order to describe certain characteristics of a given population.
In this chapter, the population of the study, validity and reliability of the instrument
including methods of data collection and methods of analysis were discussed.
Population of the Study
Two Basic English classes housed in the College of Arts and Sciences from a
major university in the southeastern part of the United States were selected to participate
in the current study. These two classes were chosen because their instructors used
Facebook, Twitter and blogs to facilitate instruction during normal classroom activity.
Therefore, the two classes were purposefully selected and were suitable for this study
because the students who registered in these two classes had experience using Facebook,
Twitter and blogs to support their learning in a normal learning environment. The total
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number of students enrolled in the two classes was 114. However, only 109 students
completed the questionnaire. The return rate was 95.61%. As a result, the population of
the study was made up of 109 students who completed the survey. The instructors in
charge of the two classes that were involved in the study gave the researcher access to
their classrooms for the purposes of data collection. Student participation was voluntary.
Instrumentation
The questionnaire was developed after conducting a web search using terms like
how to develop a survey, how to develop a social media survey, and various social media
survey (Geraci, 2010; Porterfield, 2010). The survey was developed based in the research
questions after reviewing related literature including reviewing existing instruments to
gain better insight in developing social media survey. The questionnaire for the study was
based on a 5-point Likert scale described in Table 1.
Table 1
Likert Scale Table
Likert Scale
Strongly Disagree
Disagree
Undecided (not sure)
Agree
Strongly Agree

Values
5
4
3
2
1

The instrument was divided into 10 sections (A-J). Section A was used to collect
students’ demographic data (race, gender and age). Part B was used to collect data on
students’ perception of Facebook as a learning tool; Section C was used to collect data
on Facebook as a perceived learning intimidation; Section D dealt with Facebook as a
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perceived learning distractions; Section E dealt with student perception of Twitter as a
learning tool; Section F dealt with Twitter as a perceived learning intimidation; Section G
dealt with Twitter as perceived learning distraction; Section H dealt with student
perception of blogs as a learning tool, Section I dealt with blogs as a perceived learning
intimidation and Section J dealt with blogs as a perceived learning distractions
Validity
A panel of three individuals knowledgeable in social media tools and how the
tools were used for instruction validated the survey instrument. These three individuals
reviewed the questionnaire items to make sure that the wording was clear. The idea was
to make sure that the questionnaire items measured what they supposed to measure and
that the items were not ambiguously written. The feedback received from the panel was
used to make changes in the questionnaire items to determine that the items were clear
and that item statements were properly worded. The responses were coded and analyzed
using Statistical Package for the Social Sciences (SPSS).
Reliability
The reliability (consistency) of the questionnaire was established using Cronbach
alpha. Fourteen students who were not involved in the study were requested to complete
the questionnaire to assess the consistency of the instrument. Some questionnaire items
were rated low the first time and as such were reworded and revised. Following the
revision of some of the questionnaire items, the 14 students were requested again to
complete the instrument the second time and the consistency level for each part of the
instrument was displayed below.
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Table 2
Distribution of Cronbach Alpha Levels by Survey Section
Parts

Survey Parts

Alpha
level

Number of
Questions

B

Facebook as a
Learning Tool

.929

10

C

Facebook and
Learning
Intimidation

.707

5

D

Facebook and
Learning Distraction

.773

7

E

Twitter as a
Learning Tool

.835

9

F

Twitter and
Learning
Intimidation

.692

5

G

Twitter and
Learning Distraction

.781

5

H

Blogs as a Learning
Tool

.746

10

I

Blogs and Learning
Intimidation

.747

5

J

Blogs and Learning
Distraction

.634

5

Data Collection
The researcher had approval from Mississippi State University (MSU), IRB office
to conduct this research (Appendix D). Each student received a recruitment email
containing a URL address to access the online survey housed in Survey Monkey website.
Instructions on how to complete the survey were provided. A consent form was also
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provided to the participants, and they were requested to sign the form prior to their
completing the questionnaire. With the permission given to the researcher by the
instructors of the two Basic English classes, the researcher contacted 114 students who
enrolled for the two classes and provided access to them so that they could complete the
questionnaire. The survey remained available for the students for four weeks. The first
reminder e-mail was sent after two weeks of posting the questionnaire, and the second
reminder was sent after the third week. After one month, the survey was no longer
accessible to students. The number of the students who completed the questionnaire was
109 and they were considered the population of the current study. The raw data from the
survey were transferred into an Excel workbook sheet and analyzed using SPSS version
23.
Methods of Data Analysis
Data collected for this study were analyzed using a variety of descriptive
statistics, which included frequencies, percentages and median scores. A Mann Whitney
U-test, a nonparametric counterpart of the t-test was used to examine if differences
existed between male and female students in their perception of social media tools
(Facebook, Twitter and blogs). Kruskal Wallis H tests, the nonparametric counterparts to
the (Analysis of Variance) ANOVA tests, were employed to assess if differences existed
among the participants in their responses to various questionnaire items based on age and
race.
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ANALYSIS OF THE FINDINGS
This chapter was used to analyze the findings of this study. Demographic data
were analyzed and data collected for each research question were also analyzed and
presented.
Participant Demographic Variables
Participants were almost equally weighted in terms of gender, 51.38% of
respondents identified themselves as males and 48.62% identified themselves as females.
Most respondents (59.63%) identified themselves as Whites (Non-Hispanic), 29.36% was
identified as African American/Black, 5.50% was identified as Asians, 2.75% was
identified as Hispanics, 1.83% was identified as Native American and 0.29% was
identified as other. All the participants were between the ages of 18 and 30. Majority of
the participants (89.91%) was between 18 and 20 years of age; 21-25 age range
represented 9.17% of the participants and the respondents between the ages of 26 and 30
years represented 0.92% of the population.
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Analysis of Research Question 1
Research question 1: What are the perceptions of students toward the use of social media
as learning tools?
Perceptions of Facebook as a Learning Tool
In questionnaire item #1, the results indicated that 24 (25.26%) respondents
agreed that they enjoyed using Facebook for educational purposes, three (3.16%) strongly
agreed; 21 (22.11%) were undecided (not sure); 32 (33.68%) disagreed and 15 (15.79%)
strongly disagreed that they enjoyed using Facebook for learning. The findings revealed
that students were less positive about using Facebook as a learning tool. In questionnaire
item 2: I am resourceful when I use Facebook for learning because I am able to engage
with other students: The results showed that 11 (11.58%) students strongly disagreed and
32 students (33.68%) disagreed that they were resourceful using Facebook to support
learning. Twenty-nine (30.35%) students were undecided (not sure) in their response to
questionnaire 2. However, only 21 (22.11%) students did agree that Facebook helped
them to be resourceful when they used Facebook to learn and two (2.11%) students
strongly agreed that Facebook enabled them to be resourceful in the classroom learning
environment. The results indicated that majority of the participants did not perceive that
Facebook did provide opportunity for them to be resourceful when they used it
(Facebook) for learning. In questionnaire item 9, Facebook helps student to engage in
classroom activities, the findings revealed that 14 (14.74%) strongly disagreed with the
statement and 24 (25.26%) disagreed. Thirty-three (34.74) were undecided that the use of
Facebook helped them to remain engaged during classroom instruction; 21 (22.11%)
agreed and three (3.16%) strongly agreed that Facebook did help them to engage in the
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learning activities. The results indicated that most students did not believe that Facebook
had helped them to engage in the learning activities during instruction. Overall, students
did not seem enthusiastic about using Facebook for learning. The summary of students’
responses was presented in Table 3.
Table 3
Distribution of the Participants by Percentages based on Facebook Perception
Item
#

Questionnaire Items

1

I enjoy using Facebook
for educational
purposes.
I am resourceful when
I use Facebook for
learning because I can
engage with other
students.
I believe teachers
should use Facebook in
the classroom to
expand learning
materials.
My instructor uses
Facebook in the
classroom.
My instructor does not
use Facebook
effectively for
teaching.

2.

3.

4
5

%
%
%
%
Strongly Disagree Undecided Agree
Disagree (n)
(n)
(n)
(n)
15.79% 33.68%
22.11%
25.26%
15
32
21
24

%
Strongly
Agree
(n)
3.16%
3

11.58%
11

33.68%
32

30.53%
29

22.11%
21

2.11%
2

13.98%
13

35.48%
33

35.48%
33

13.98%
13

1.08%
1

42.55%
40

44.68%
42

11.70%
11

1.06%
1

0.00%
0

11.58%
11

15.79%
15

45.26%
43

22.11%
21

5.26%
5
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Table 3 (Continued)
6

Using Facebook in the
classroom is not
enjoyable.
Using Facebook in the
classroom makes the
information presented
reflect life experiences.
Facebook helps student
to engage in classroom
activities.
Facebook does not
promote collaborative
learning among
students.

7

8
9

8.42%
8

20.00%
19

46.32%
44

22.11%
21

3.16%
3

9.47%
9

20.00%
19

40.00%
38

26.32%
25

4.21%
4

14.74%
14

25.26%
24

34.74%
33

22.11%
21

3.16%
3

6.32%
6

25.26%
24

36.84%
35

24.21%
23

7.37%
7

Table 4 was used to interpret the Likert scale measurement of the questionnaire items.
Table 4
Likert Scale Interpretation
Range
Verbal Interpretation
4.51-5.00
Strongly Disagree
3.51-4.50
Disagree
2.51-3.50
Undecided (not sure)
1.51-2.50
Agree
1.00-1.50
Strongly Agree
The average score for students’ perception of Facebook as a learning tool was 2.70. The
result showed that the participants were undecided in their perception of Facebook as a
learning tool.
Perceptions of Twitter as a Perceived Learning Tool
The findings showed that in questionnaire item #1, 17 (18.43%) respondents
strongly disagreed that they enjoyed using Twitter for educational purposes; 26 (28.26%)
students disagreed; 25 (27.17%) were undecided (not sure); 21 (22.83%) agreed and
three students (3.26%) strongly agreed. It appeared that most students did not enjoy using
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Twitter for educational purposes. In questionnaire 5, nine students (9.89%) strongly
disagreed that using Twitter in the classroom made learning a fun activity. Sixteen
(17.58%) disagreed; 41 (45.05%) were undecided (not use); 21 students (23.08%) agreed
and four (4.40%) strongly agreed with the statement. The findings suggested that most of
the students did not perceive that using Twitter during instruction made learning a fun
activity. In questionnaire item # 9: Twitter does not promote collaborative learning
among students, the results showed that 8 (8.70%) students strongly disagreed with
statement (item 9 of the questionnaire); 16 (17.39%) disagreed; undecided 37 (40.22%)
agreed 27 (29.35%) and 4 (4.35%) strongly agreed. The result indicated that most many
students were undecided in their responses to questionnaire item 9.
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Table 5
Distribution of the Respondents by Percentages based on Twitter
%
%
%
%
%
Item
Questionnaire Items
Strongly
Strongly
Disagree Undecided Agree
#
Disagree
Agree
(n)
(n)
(n)
(n)
(n)
1
I enjoy using Twitter for 18.48% 28.26%
27.17%
22.83% 3.26%
educational purposes.
17
26
25
21
3
2
I am resourceful when I 19.78% 19.78%
30.77%
26.37% 3.30%
use Twitter for learning
18
18
28
24
3
because I can engage
with other students in a
collaborative way.
3
I believe teachers
19.78% 20.88%
34.07%
20.88% 4.40%
should use Twitter in
18
19
31
19
4
the classroom to expand
the learning materials.
4
My instructor does not
10.11%
6.74%
30.34%
39.33% 13.48%
use Twitter for teaching
9
6
27
35
12
5
Using Twitter in the
9.89%
17.58%
45.05%
23.08% 4.40%
classroom does not
9
16
41
21
4
make learning to be a
fun activity.
6. I enjoy using Twitter to
16.30% 21.74%
39.13%
20.65% 2.17%
brainstorm while
15
20
36
19
2
completing classroom
assignments.
7
Using Twitter in the
15.22% 21.74%
32.61%
28.26% 2.17%
classroom makes the
14
20
30
26
2
information presented
reflect life experiences.
8
Twitter helps to makes
16.30% 18.48%
34.78%
28.26% 2.17%
learning engaging for
15
17
32
26
2
students because it helps
to promote classroom
participation.
9
Twitter does not
8.70%
17.39%
40.22%
29.35% 4.35%
promote collaborative
8
16
37
27
4
learning among
students.
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The average score for students’ perception of Twitter as a learning tool was 2.79.
The result showed that the participants were undecided in their perception of Twitter as a
learning tool.
Perceptions of Blogs as a Learning Tool
In questionnaire item # 1, 10 (11.36%) respondents strongly disagreed that they
enjoyed using blogs for educational purposes; 25 (28.41%) disagreed; 29 (32.95%) were
undecided (not sure); 22 (25.00%) agreed and two (2.27%) strongly agreed that they
enjoyed using blogs for educational purposes. The result also showed that in
questionnaire item 7, two (2.27) students strongly disagreed that using Blogs in the
classroom made learning a fun activity; 21 (23.86) disagreed; 40 (45.45%) were
undecided (not sure); 18 (20.45%) agreed and seven (7.95) strongly agreed as exhibited
in Table 6.

36

Table 6
Distribution of the Participants by Percentages based Blogs Perceived Learning Tools
Item
#

1
2

3

4
5
6

7

8

9

10

Questionnaire Items

I enjoy using Blogs for
educational purposes.
I am resourceful when I
use Blogs for learning
because I can engage
with other students.
I believe teachers
should use Blogs in the
classroom to expand
learning materials.
My teacher uses Blogs
in their classrooms.
My instructor does not
use Blogs for teaching.
I enjoy using Blogs to
brainstorm while
completing classroom
assignments.
Using Blogs in the
classroom does not
make learning a fun
activity.
Using Blogs in the
classroom makes the
information presented
reflect life experiences.
Blogs make learning
engaging for students
because it promotes
active classroom
participation
Blogs do not promote
collaborative learning
among students.

%
%
%
Strongly Disagree Undecided
Disagree
(n)
(n)
(n)

%
Agree
(n)

%
Strongly
Agree
(n)

11.36%
10
4.55%
4

28.41%
25
25.00%
22

32.95%
29
36.36%
32

25.00%
22
28.41%
25

2.27%
2
5.68%
5

5.68%
5

19.32%
17

43.18%
38

28.41%
25

3.41%
3

15.12%
13
3.45%
3
5.81%
5

30.23%
26
11.49%
10
20.93%
18

37.21%
32
39.08%
34
50.00%
43

16.28%
14
32.18%
28
22.09%
19

1.16%
1
13.79%
12
1.16%
1

2.27%
2

23.86%
21

45.45%
40

20.45%
18

7.95%
7

3.41%
3

17.05%
15

50.00%
44

27.27%
24

2.27%
2

4.55%
4

17.05%
15

47.73%
42

28.41%
25

2.27%
2

6.98%
6

18.60%
16

52.33%
45

19.77%
17

2.33%
2
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The results showed that students were undecided in their perception of blogs as
perceived learning tools with a mean score of 2.90.
Analysis Research Question 2
Research Question 2: Do students perceive that the use of social media tools for
classroom instruction create distraction for students as they learn?
Facebook and Perceived Learning Distraction
In questionnaire item 1: I am distracted by the advertisements contained in
Facebook when they pop up during classroom instruction; the results showed that eight
(7.55%) students strongly agreed that they were distracted by the advertisement
contained in the Facebook during instruction. Twenty-five (23.58%) agreed with the
statement, 33 (31.13%) were undecided; 31 (29.25%) agreed and nine (8.49%) strongly
agreed that advertisement from Facebook was perceived to constitute a distraction. The
results showed that some students disagreed, some were undecided that advertisement
posted in the Facebook was viewed as a source of distraction. However, other students
did agree that Facebook advertisement was perceived a distraction.
In questionnaire 4: I use Facebook as a way to avoid participation in class
activities, 9 (8.49%) students strongly disagreed that they used Facebook to dodge class
participation, 29 (27.36%) agreed; 34 (32.08%) were undecided (not sure); 27 (25.47%)
agree and seven (6.60%) strongly agreed with the statement. The result did reveal that a
good number of students (25.47%) perceived Facebook as a way of avoiding to engage in
their study while 32.08 had no opinion. Item 5: I spend more time on Facebook than I do
studying on weekly basis; the findings showed that 22 (20.75%) students strongly
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disagreed with the statement; 28 (26.42%) disagreed; 29 (27.32%) were undecided (not
sure), 24 (22.47%) agreed and 5.66%) strongly agreed that they spent more time on
Facebook than studying. The results showed the influence of Facebook on the students.
Table 7
Participant Responses on the Facebook Perceived Learning Distraction

Item
#

Questionnaire Items

1

I am distracted by
advertisements
contained in Facebook
when they pop up
during classroom
instruction.
Using Facebook in the
classroom is distracting.
I am not distracted
when Facebook is used
for classroom learning.
I use Facebook as a
way to avoid
participation in class
activities.
I spend more time on
Facebook than I do
studying on weekly
basis.
I am distracted from my
studies when my
Facebook friends create
new updates (photos,
status updates, etc.).
I do not feel distracted
from the materials I
receive from Facebook.

2
3
4

5

6

7

%
%
%
Strongly Disagree Undecided
Disagree
(n)
(n)
(n)

(n)

%
Strongly
Agree
(n)

%
Agree

7.55%
8

23.58%
25

31.13%
33

29.25%
31

8.49%
9

5.66
6
11.54
12

20.75
22
30.77
32

32.08
34
36.54
38

30.19
32
18.27
19

11.32
12
2.88
3

8.49
9

27.36
29

32.08
34

25.47
27

6.60
7

20.75
22

26.42
28

27.36
29

22.64
24

2.83
3

15.09
16

17.92
19

35.85
38

25.47
27

5.66
6

5.66
6

25.47
27

41.51
44

21.70
23

5.66
6
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The mean score of students’ perceptions of Facebook as a possible source of
intimidation was 3.00, indicating that the students were undecided.
Twitter and Perceived Learning Distraction
In question item 2, four (3.96%) students strongly disagreed that Using Twitter in
the classroom is distracting and 18 (17.82%) disagreed. Thirty-nine (38.62%) students
were undecided that tweeting in the class was distracting. However, thirty-four (33.66%)
students agreed while six (5.94) strongly agreed that Twitter was perceived as a
distraction when used in the learning environment. In questionnaire item 4, 9 (8.91%)
students strongly disagreed that they used Twitter to avoid participation in the classroom
activities; 20 (19.80%) students disagreed and 37 (36.63) were undecided. Evidence from
the findings equally showed that more students (32) (31.68%) agreed that Twitter was
used to avoid taking part in the class activities and 3 (2.97%) students did strongly agree
that Twitter was used as a cover to avoid involvement in the classroom discourse. In
questionnaire item 6, I am distracted from my studies when my friends create new update
(photos, status updates), the results revealed that 14 (14.14%) students strongly disagreed
with this statement (statement in item 6). Twenty-two (22.22%) students disagreed; 33
(33.33%) students were undecided (not sure) about being distracted when friends update
their information and post it in the Twitter during instruction. Also, the findings indicated
that 27 (27.27%) students strongly agreed and three (3.03%) agreed that they were
distracted when friends updated their statues. In questionnaire item 7, the results showed
that nine (9.00%) students strongly agreed that they did feel distracted from the material
they received from Twitter; 24 (24.00%) agreed, 45 (45.00%) were undecided (not sure)
while 17 (17.00%) disagreed and 5 (5.00%) strongly agreed with the statement (item 7).
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In general, the findings revealed that many students perceived that Twitter could not help
students to concentrate in their studies while a far greater majority neither agreed nor
disagreed on the perceived impact of Twitter during classroom instruction.
Table 8
Distribution of Students by Twitter as a Perceived Learning Distraction
Item
#
1

2
3
4
5

6

7

Questionnaire Items

I am distracted by
advertisements
contained in Twitter
when they pop up
during classroom
instruction.
Using Twitter in the
classroom is
distracting.
I am not distracted
when Twitter is used
for classroom learning.
I use Twitter as a way
to avoid participation
in class activities.
I spend more time on
Twitter than I do
studying on weekly
basis.
I am distracted from
my studies when my
Twitter friends create
new updates (photos,
status updates, etc.).
I do not feel distracted
from the materials I
receive from Twitter.

%
Strongly
Disagree
(n)

%
Disagree

%
Undecided

%
Agree

(n)

(n)

(n)

%
Strongly
Agree
(n)

11.88%
12

20.79%
21

37.62%
38

23.76%
24

5.94%
6

3.96
4

17.82
18

38.61
39

33.66
34

5.94
6

11.00
11

22.01
24

50.00
50

13.00
13

2.00
2

8.91
9

19.80
20

36.63
37

31.68
32

2.97
3

23.76
24

17.82
18

36.63
37

16.83
17

4.95
5

14.14
14

22.22
22

33.33
33

27.27
27

3.03
3

8.25
9

22.01
24

41.28
45

15.59
17

4.58
5
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The average score of students’ perceptions of twitter as a possible source of
distraction was 2.98, showing that the students were undecided.
Blogs and Perceived Learning Distraction
In questionnaire item 2, five students strongly disagreed that using blogs in the
classroom was distracting, 29 (29.50%) students disagreed, 47 (47.96%) were undecided
and 21 students (22.11%) agreed that were not detracted when using blogs to facilitate
instruction. In questionnaire four (10.31%) students strongly disagreed that they used
blogs as a means of avoiding classroom participation; 43 students (44.33%) were not
sure, (undecided). However, nine students (9.28%) agreed that they used blogs to avoid
class participation. The findings also showed three (3.16%) students strongly agreed that
they were detracted when blogs were used in the learning environment.
In questionnaire item 6: I am distracted from my studies when my blogs friends
create new updates (photos and, status updates); the findings revealed that 18 (18.37%)
students strongly disagreed that they were distracted from learning when materials like
photos and status updates were posted on the blogs; 21 (21.43%) students disagreed; 44
(44.90%) students were undecided (not sure); 13 (13.27%) agreed and two (2.04%)
strongly agreed. The results showed that many students were not decided in their
perception that blogs were perceived to distract students from learning.
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Table 9
Distribution of Students by Perceived Blogs Learning Distraction
Item
#
1

2
3
4
5

6

7

Questionnaire Items
I am distracted by
advertisements
contained in Blogs
when they pop up
during classroom
instruction.
Using Blogs in the
classroom is
distracting.
I am not distracted
when Blogs are used
for classroom learning.
I use Blogs as a way to
avoid participation in
class activities.
I spend more time on
Blogs than I do
studying on weekly
basis.
I am distracted from
my studies when my
Blogs friends create
new updates (photos,
status updates, etc.).
I do not feel distracted
from the materials I
receive from Blogs.

%
%
%
Strongly Disagree Undecided
Disagree
(n)
(n)
(n)

%
Agree
(n)

%
Strongly
Agree
(n)

9.18%
9

24.49%
24

45.92%
45

18.37%
18

2.04%
2

5.10
5

29.59
29

47.96
47

15.31
15

2.04
2

5.26
5

14.74
14

54.74
52

22.11
21

3.16
3

10.31
10

32.99
32

44.33
43

9.28
9

3.09
3

21.43
21

22.45
22

40.82
40

13.27
13

2.04
2

18.37
18

21.43
21

44.90
44

13.27
13

2.04
2

3.06
3

12.24
12

54.08
53

24.49
24

6.12
6

The average score of students’ perceptions of blogs as possible sources of
distraction was 2.72, revealing that the students were undecided.
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Analysis Research Question 3
Research Question 3: Do students perceive that they feel intimidated using social media
as learning tools?
Facebook and Perceived Learning Intimidation
In questionnaire item #1, nine (9.47%) students strongly disagreed that they felt
intimidated using Facebook as a learning tool; 41 (43. 6%) disagreed; 31 (32.63%) were
undecided; 12 (12.63%) agreed and two (2.11%) strongly agreed. The findings indicated
that in questionnaire item 2, 10 (10.33%) students strongly disagreed that they felt
confident using Facebook to learn in the classroom; 25 (26.32%) disagreed; 32 (33.68%)
were undecided; 26 (27.37%) agreed; and two (2.11%) strongly agreed that they felt
confident using Facebook in the classroom. Questionnaire item 4: I feel that teachers who
require the use of Facebook in the classroom make students with less technology skills
feel incompetent. Eight (8.51%) students strongly disagreed with the statement in item 4;
27 (28.72%) disagreed, 33 (35.11%) were undecided; 19 (20.21%) agreed and seven
students strongly agreed with the statement (questionnaire item 4). The results showed
that some students might feel incompetent using Facebook to learn because 19 students
recognized that they did not have the skill to use Facebook to learn and 33 (35.11%) were
undecided (Table 10).
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Table 10
Distribution of Students by Facebook Perceived Learning Intimidation
Item
#
1
2
3

4

5

Questionnaire Items

I feel intimidated using
Facebook as a learning
tool.
I feel confident using
Facebook to learn in
the classroom.
I do not have the
technical skills to
utilize Facebook for
learning.
I feel that teachers who
require the use of
Facebook in the
classroom make
students with less
technology skills feel
incompetent.
I have the
technological skills to
use Facebook for
learning.

%
%
%
Strongly Disagree Undecided
Disagree
(n)
(n)
(n)

%
(n)

%
Strongly
Agree
(n)

Agree

9.47%
9

43.16%
41

32.63%
31

12.63%
12

2.11%
2

10.53%
10

26.32%
25

33.68%
32

27.37%
26

2.11%
2

25.26%
24

40.00%
38

23.16%
22

6.32%
6

5.26%
5

8.51%
8

28.72%
27

35.11%
33

20.21%
19

7.45%
7

4.26%
4

8.51%
8

21.28%
20

47.87%
45

18.09%
17

The average score of students’ perceptions of Facebooks as a possible source of
intimidation was 3.14, showing that the students were undecided.
Twitter and the Perceived Learning Intimidation
The findings showed that in questionnaire item #1, 10 (11.11%) respondents
strongly agreed that they felt intimidated using twitter as a learning tool; 11(16.67%)
disagreed; 32 ((35.56%) were undecided; 13 (14.44%) agreed and two (2(22%) strongly
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agreed. For questionnaire item #3, 18 (20.00%) strongly disagreed that they did not have
the technical skill to utilize twitter for learning; 28 (31.11%) disagreed; 34 (37.78%)
were undecided (not sure); eight (8.89%) agreed and two (2.22%) strongly agreed. The
results revealed that 18 (20.00%) students as well as 28 (31.11%) believed that they did
not possess the skill to use Twitter as a learning tool. Also 34 (37.78%) were undecided.
It was important to note that only eight (8.89%) students disagreed that they did not have
the skill to use Twitter to learn and two (2.22%) strongly disagreed. The summary of the
results was displayed in Table 11.
Table 11
Distribution of Students by Perceived Learning Intimidation based on Twitter

Item #

Questionnaire Items

1

I feel intimidated using
Twitter as a learning
tool.
I feel confident using
Twitter to learn in the
classroom.
I do not have the
technical skills to utilize
Twitter for learning.
I feel that teachers who
require the use of
Twitter in the classroom
make students with less
technology skills feel
incompetent.
I have the technological
skills to use Twitter for
learning.

2
3
4

5

%
Strongly
Disagree
(n)
11.11%
10

%
Disagree
(n)

%
Undecided
(n)

%
Agree
(n)

36.67%
33

35.56%
32

14.44%
13

%
Strongly
Agree
(n)
2.22%
2

10.11%
9

15.73%
14

42.70%
38

26.97%
24

4.49%
4

20.00%
18

31.11%
28

37.78%
34

8.89%
8

2.22%
2

7.78%
7

26.67%
24

40.00%
36

21.11%
19

4.44%
4

5.56%
5

3.33%
3

33.33%
30

50.00%
45

7.78%
7
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The average score of students’ perceptions of twitter as a possible source of
intimidation was 3.14, showing that the students were undecided.
Blogs and Perceived Learning Intimidation
The results indicated that in questionnaire item #1, six (6.90%) students strongly
agreed that blogs did broaden their understanding of learning materials because they did
not feel intimidated; 26 (29.89%) students agreed; 38 (43.68%) were undecided; six
(18.39%) disagreed and one (1.1%) strongly disagreed. In questionnaire item #5, one
(1.14%) strongly disagreed that he/she had the technical skill to use blogs for learning;
10 (11.36%) students disagreed; 42 (47.73%) were undecided; 28 (31.82%) agreed that
they had the skill to use blogs to support learning and seven (7.95%) strongly agreed as
shown in Table 12. It should be observed that 42 (47.73%) students were undecided
regarding the use of blogs for learning and this indecisiveness might suggest lack of
confidence in using blogs for learning.
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Table 12
Distribution of Students by Blogs and Perceived Learning Intimidation
Item
#

Questionnaire Items

1

I feel that Blogs do not
broaden my
understanding of the
learning materials
because I am
intimidated by them.
I feel confident using
Blogs to learn in the
classroom.
I do not have the
technical skills to
utilize Blogs for
learning.
I feel that teachers who
require the use of Blogs
in the classroom make
students with less
technology skills feel
incompetent.
I have the technological
skills to use Blogs for
learning.

2
3

4

5

%
%
%
%
%
Strongly
Strongly
Disagree Undecided Agree
Agree
Disagree
(n)
(n)
(n)
(n)
(n)
6.90%
29.89%
43.68%
18.39% 1.15%
6
26
38
16
1

3.45%
3

16.09%
14

48.28%
42

31.03%
27

1.15%
1

11.36%
10

27.27%
24

40.91%
36

19.32%
17

1.14%
1

2.27%
2

21.59%
19

42.05%
37

31.82%
28

2.27%
2

1.14%
1

11.36%
10

47.73%
42

31.82%
28

7.95%
7

The average score of students’ perceptions of blogs as possible source of
intimidation was 3.22, showing that the students were undecided.

Analysis of Research Question 4
The following abbreviations were used in Tables 14-15. The essence of Table 13
was to provide the interpretations of the abbreviations used in Tables 14-15.
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Table 13
Table of Interpretation of the Abbreviations used for Analysis
Abbreviations
FBPerc
FBLI
FBLD
TWPec
TWLI
TWLD
BlogPerc
BlogLI
BlogLD

Interpretations
Facebook Perceptions
Facebook Learning Intimidation
Facebook Learning Distraction
Twitter Perceptions
Twitter Learning Intimidation
Twitter Learning Distraction
Blogs Learning Perception
Blog Learning Intimidation
Blog Learning Distraction

Question 4: Do statistical significant differences exist among the students in their use of
social media for learning based on race, gender and age?
Kruskal Wallis H test was utilized to determine if there were statistical significant
differences among the participants based on age. The results indicated that there were no
statistical significant differences among the participants based on age.
Table 14
Kruskal Wallis H Test based on Independent Variable Age
Section

FBPerc
Total

FBLI
Total

FBLD
Total

TwPec
Total

TwLI
Total

TwLD
Total

BlogPerc
Total

BlogLI
Total

BlogLD
Total

Χ2

1.271

.746

1.276

1.918

.870

5.135

2.081

4.225

1.825

p

.530

.689

.528

.383

.647

.077

.353

.121

.401
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Analysis of Ethnicity Variable
Respondents were asked to indicate their ethnicity based on the following
categories: white (non-Hispanic), African American/Black, Hispanic, Asian, American
Native American, and Multi-racial. Items within each of the nine categories were treated
as ordinal data and a Kruskal Wallis H test was utilized to determine if statistical
significant differences existed among various ethnicities. The results yielded no statistical
significant differences. Results were shown in Table 14.
Table 15
Distribution of the Participants based Ethnicity Variable
Section

FB Perc
Total

FBLI
Total

FBLD
Total

TwPerc
Total

TwLI
Total

TwLD
Total

BlogPerc
Total

BlogLI
Total

BlogLD
Total

χ2
p

6.204
.287

4.46
.485

1.477
.831

8.948
.062

5.123
.275

3.575
.467

5.399
.369

5.269
.384

2.503
.644

Student Mean Ranking Responses based on Ethnicity Variable
Kruskal Wallis H Tests were used to determine the mean ranking scores of
students in their ranking of questionnaire item responses based on ethnicities. There were
eight individual items that revealed statistical significant differences based on ethnicity
ranking. In questionnaire item 1 (Facebook perceptions), the results showed that the use
of Facebooks did promote collaborative learning among students. The results were
ranked in the following order: Native Americans had a mean score of 79.25 (n=2) and
Hispanic 77.17, (n = 3). These respondents had a higher mean ranking score than Whites
with a mean ranking score of 58.52 (n = 65), African Americans had a mean ranking
score of 42.84 (n = 31), and Asian Americans with a mean ranking score of 42.75 (n = 6).
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In the Facebooks perceived learning distraction, item #2: I feel intimidated using
Facebooks as a learning tool, Asian respondents had the highest mean ranking score of
60.25, (n = 6), followed by Hispanic respondents with a mean ranking score of 58.67 (n =
3), African American respondents had a mean ranking score of 58.21 (n = 31). Native
American respondents had a mean ranking score of 52.00 (n = 2), and White respondents
with a mean ranking score of 51.26 (n = 65).
In questionnaire item #3: I believe that teachers should use Twitter in the
classroom to expand the learning materials, Hispanic respondents had the highest mean
score ranking of 69.17 (n = 3), followed by African American respondents with a mean
ranking score of 64.76 (n = 29). White respondents had a mean ranking score of 46.48 (n
= 63) and Asian American respondents received a mean ranking score of 25.17 (n = 6).
For Twitter, item #5: I enjoy using Twitter to brainstorm while completing classroom
assignments, African American students had a mean ranking score of 63.69 (n = 65);
White participants had a mean ranking score of 47.57 (n = 64); Hispanic received a mean
ranking score of 47.33 (n = 3), and Asian students had a mean ranking score of 38.58 (n
=6). In item #7, Twitter helps to make learning engaging for students because it helps to
promote classroom participation, African American respondents had a mean ranking
score of 57.71 (n = 29), followed by White with a mean ranking score of 52.02 (n = 64);
Hispanic students had a mean ranking score of 45.83 (n = 3), and Asian American
respondents received a mean ranking score of 21.25 (n = 6). The essence of the mean
ranking scores was to determine how each ethnic group was ranked in its responses
relative to other ethnic groups involved in the study with reference as to how they viewed
the use of social media for learning. The researcher recognized that the mean ranking
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scores seemed to be suspect because some ethnic groups were essentially small in
comparison with other groups; therefore, the mean ranking scores might not provide
reliable data and should be interpreted with caution. The information on mean ranking
scores was summarized in Table 16.
Table 16
Responses based on Mean Score Ranking by Ethnicity
Questions Item

White

African
American

Hispanic

Asian

American
Indian

MR.
(n)
58.52
65

MR
(n)
42.84
31

MR.
(n)
77.17
3

MR.
(n)
42.75
6

MR.
. (n)
79.25
2

451.26
65

58.21
31

58.67
3

60.25
6

2.00
2

3. I believe teachers should
use Twitter in the classroom
to expand the learning
materials.
4. My instructor does not use
Twitter for teaching.

46.48
63

64.76
29

69.17
3

25.17
6

89.50
1

49.23
64

55.16
29

50.83
3

67.00
6

51.50
1

5. I enjoy using Twitter to
brainstorm while completing
classroom assignments.
6. Twitter helps to make
learning engaging for students
7. I am not distracted when
Twitter is used for classroom
learning.

47.57
64

63.69
31

47.33
3

38.58
6

92.00
1

52.02
64
48.21
63

57.71
29
63.67
27

45.83
3
35.83
3

121.25
6
20.92
6

89.00
1
60.50
1

Mean Rank
Number of respondents
1. Facebook does not promote
collaborative learning among
students.
2. I feel intimidated using
Facebook as a learning tool.
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Results of Kruskal Wallis H tests on the Perceived Differences among the Students
The findings indicated that there were statistical significant differences among
students in their perceptions of using Facebooks to promote collaborative learning based
on race (χ2=10.123, p=.038). Native Americans and Hispanic Americans perceived that
using Facebooks during instruction enhanced collaboration among learners. The results
revealed that statistical significant differences existed among students in their perception
that using twitter in the classroom helped to expand learning materials (χ2=16.186, p. =
.003). Hispanic and African American students believed that using twitter in the learning
environment helped students learn from each other unlike other ethnic groups. White
Americans and Native Americans did not have such perception.
The results showed that there were statistical significant differences in students’
perception of tweets (χ2=9.839, p=.043). African American respondents believed that
using tweets to complete assignments helped them to share ideas as they worked together.
White Americans, Hispanic Americans and Asian Americans did not share similar view.
The findings also showed that there were statistical significant differences among the
students in their belief that twitter was used as a tool to share life experiences (χ2=13.456,
p=.009). The results did not show that other ethnicities (Whites, African Americans,
Hispanic Americans and Asia Americans) had similar perception. The results equally
revealed that there were statistical significant differences among the participants in their
perception that twitter did promote classroom participation through tweeting engagement
during instruction (χ2=9.952, p=.041). African American respondents believed that tweet
improved classroom involvement unlike other ethnic groups (Whites, Hispanic and Asian
Americans). Equally, the findings did show that there were statistical significant
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differences among students in their perception that twitter was viewed as a source of
distraction among students during classroom instruction (χ2=15.246, p=.004). African
American respondents reported that tweeting was perceived as a distraction during
classroom instruction as opposed to other ethnic groups (Whites, Hispanic and Asia
Americans). The results showed that there were no statistical significant differences
among students in their perception of the social media (Facebook, Twitter and blogs) as
learning tools based on age and gender.
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DISCUSSION OF FINDINGS
The results did indicate that 25.26% of the students agreed that they used
Facebook for educational reasons while 33.68 disagreed. The results equally revealed that
only six (6.90%) students strongly agreed that Twitter helped to expand the learning
materials. The understanding was that majority of the students were not enthusiastic
about using social media as learning devices. The finding showed that there were no
statistical significant differences between male and female students in their perception of
social media (Facebook, Twitter and blogs) as tools for learning. These findings were
consistent with the findings from the research carried out by Efi and Andrew (2015)
which revealed that no differences existed among students involved in their study based
on gender. However, the study of Garber (2012) did show that females were more likely
than males to use social media to communicate with “classmates,” indicating that gender
differences in social media usage outside the classroom might still impact classroom
dynamics through community building extending beyond the physical walls of the
classroom. Additionally, the results revealed that females actively participated in
discussion forums than males, which might have important implications for determining
gender differences in engagement levels while utilizing social media.
Lenhart, Purcell, Smith, and Zickuhr (2010), revealed that blogs had declined
among teens and young adults. As the group surveyed for this study was predominately
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young adults, this decline might explain the overall non-significant findings found among
students. The findings of the present study indicated that only small number of the
respondents either agreed or strongly agreed that they enjoy using blogs for educational
purposes. The rationale could be that students preferred using shorter and quicker
message formats through mobile device tools like Twitter or Facebook.
Although, the results of the present study did indicate that there was no statistical
significance difference among the participants in their perception of social media tools
for learning based on gender; however, Garber (2012) found that female bloggers tended
to update their information more frequently than their male counterparts did. Women
blog contents were more personally oriented in a journalistic style while men talked more
about tangible items and purchases (cars and computers; (Herring & Paolillo, 2006).
Findings showed that gender difference existed for postings that were more reflective and
personal, and not content or educationally based. The findings of the present study did
not support the views expressed by Herring and Paolillo (2006) which revealed that there
were no statistical significant differences among the students based on ethnicity about
blog perceived learning intimidation and perceived learning distraction. Herring and
Paolillo noted that the findings of their study did not support the work of Lenhart et al.
(2010) who found that there were no differences among the participants based on
ethnicity regarding students’ perception of social media as learning tools.
Conclusion and Recommendations
Based on the results of this study, there were several practical implications and
recommendations, as well as potential areas for future studies. The study provided insight
to teachers who might desire to use social media in the classroom. For instance, one of
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the findings of the present study revealed that Twitter seemed to appeal to African
American students. These students perceived that Twitter provided opportunity for
collaborative learning and sharing of ideas and this could help improve the level of
involvement among students during classroom instruction. As universities seek to
increase their retention rates, it might be beneficial to consider the influence that twitter
has with this ethnic group. However, as noted previously, Twitter was also viewed as a
source distraction. As a result, it might be more pragmatic to utilize Twitter in a manner
that was restricted to showing feed only from the classroom and for educational purposes,
while ignoring feed from external influences such as news outlets, celebrity gossip, and
updates from friends and family. Future studies might be used to examine why African
American students tended to favor Twitter more than other ethnicities and why Twitter
was preferred over other social media outlets. Having this knowledge might help
developers of social media technology in designing application that would be engaging,
while minimizing distractions to encourage collaborative and meaningful learning.
Another recommendation would be to examine how much of the classroom usage
of social media was for actual academic learning as opposed to sharing personal
information. It would important to focus on more meaningful connections instead of the
surface level connections that were provided through common classroom social media
use such as polling or fact accumulation through hashtag (Knight & Kaye, 2014). Future
studies were recommended to replicate the framework of the present research to cover
mores courses and expand the population to include online classes, where diverse age
groups were likely to be found. Furthermore, future studies could also be conducted at
multiple institutions, which could include private and public institutions. It was equally
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recommended that further study be done that could include more minority groups using
qualitative research methodologies.
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RECRUITMENT EMAIL
Dear MSU Student,
My name is Nancy Bardwell and I am a doctoral student in the department of
Instructional Systems and Workforce Development. I am conducting research on
students’ usage of social media for learning purposes as part of my doctoral program.
With your assistance, information can be provided on how social media is used for
learning in the classrooms with aims of improving the effectiveness and efficiency of its
use.
To provide this information, I ask that you take a survey which will take approximately
5-10 minutes to complete. The survey will ask questions about your social media usage,
particularly in the classroom environment, and will also ask you to provide some
background information. If you would like to participate, please click on the following
link <URL from Survey Monkey> or copy and paste this link <URL from Survey
Monkey> to your web browser, just by participating in the survey, you have given your
consent.
Please understand that your participation is voluntary. Your refusal to participate will
involve no penalty or loss of benefits to which you are otherwise entitled. You may
discontinue your participation at any time without penalty or loss of benefits. Your
responses will be kept completely confidential.
If you have any questions or would like additional information about this study, please
contact me, Nancy Bardwell at nbb2@msstate.edu
Thank you for your help. Your participation will play an important role in determining
how social media is used in the classroom for learning purposes.
Sincerely,
Nancy Bardwell, Doctoral Student
Department of Instructional Systems and Workforce Development
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CONSENT FORM (WILL BE ON SURVEY MONKEY)
Thank you for agreeing to participate in our research. Before you begin, please note that the data
you provide may be collected by Survey Monkey as per its privacy agreement. Additionally, this
research is for residents of the United States over the age of 18; if you are not a resident of the
United States and/or under the age of 18, please do not complete this survey.
Note that Survey Monkey may have specific privacy policies of their own. You should be aware
that these web services may be able to link your responses to your ID in ways that are not bound
by this consent form and the data confidentiality procedures used in this study. If you have
concerns, you should consult these services directly.
Title of Research Study: The Perceptions Social Media in Higher Education
Researcher: Nancy Bardwell, Mississippi State University
Procedures
We would like to ask you to participate in a research study. You must be 18 or older to participate
in this study. To participate, you will complete a survey that will take approximately 5-10
minutes to complete. This survey includes questions about your use of social media.
Questions
If you have any questions about this research project, please feel free to contact Nancy Bardwell
at nbb2@msstate.edu or Dr. Mabel Okojie at mokojie@colled.msstate.edu.
For questions regarding your rights as a research participant, or to discuss problems, express
concerns or complaints, request information, or offer input, please feel free to contact the MSU
Research Compliance Office by phone at 662-325-3994, by e-mail at irb@research.msstate.edu,
or on the web at http://orc.msstate.edu/humansubjects/participant.
Voluntary Participation
Please understand that your participation is voluntary. Your refusal to participate will involve no
penalty or loss of benefits to which you are otherwise entitled. You may discontinue your
participation at any time without penalty or loss of benefits. Your responses will be kept
completely confidential.
Please take all the time you need to read through this document and decide whether you would
like to participate in this research study.
* 1. If you agree to participate in this research study, please click on the "Yes, I accept"
button below. You should print a copy of this page for your records.
Yes, I accept
No, I do not accept
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The Perceptions and Usage of Social Media in Higher Education
It was important to assess students’ perceptions of social media tools and how
these tools were used for learning. The purpose of this study was to provide information
on student use of social media to assess how they (students) perceived the impact of
social media in relation to learning. Also, to determine whether using social media tools
was perceived by students as a distraction from learning and to also to examine whether
using social media tools for learning could intimidate students especially, those students
who were not savvy in the use of social media tools. The idea was to provide information
to instructors on the perceived impact of using social media for learning purposes so that
they (instructors) could develop strategy to deal with any concerns that might emerge
following the application of social media as learning tools during classroom instruction.
Section A: Demographic/Background
What is your gender? Please specify.

o Male
o Female
Which ethnic group do you identify with?
Please check one

o White (Non-Hispanic)
o African American/Black
o Hispanic
o Asian
o Native American
o Other ____________ (please specify)
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To which of the following age groups do you belong?

o 18-20
o 21-25
o 26-30
o 31-35
o 36-40
o 41-45
o 46-50
o 50 and over

Please indicate your level of agreement with the following statements.

Section B: Student Perception of Facebook as a Learning Tool
Questionnaire Items
1. I enjoy using Facebook for
educational purpose.
2. I am more resourceful when I
use Facebook for learning
because I am able to engage
other students.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

3. I believe teachers should use
Facebook in the classroom to
expand learning materials.
4. Teachers use Facebook in their
classrooms effectively.
5. Instructor does not use
Facebook effectively for
teaching.
6. I enjoy using Facebook to
brainstorm while completing for
classroom assignments.
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Section C: Facebook and Perceived Learning Intimidation
Questionnaire Items
1. I feel that Facebook does not
broaden my understanding of the
learning materials because I am
intimidated by it.
2. I feel confident using Facebook
to learn in the classroom.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

3. I do not have the technical skill
to utilize Facebook for learning.
4. I feel that teachers who require
the use of Facebook in the
classroom make students with
less technology skills feel less
competent.
5. I have the technological skill to
use Facebook for learning.
6. I am not motivated to learn when
I am intimidated by Facebook.
7. Using Facebook in the
classroom does not make
learning more fun.
8. Using Facebook in the
classroom makes the
information presented more
relatable to life experiences.
9. Facebook makes learning
engaging for students because
of because it helps to increase
classroom participation.
10. Facebook does not promote
collaborative learning among
students.
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Section D: Facebook and Perceived Learning Distraction
Questionnaire Items
1. I am distracted by ads used in
Facebook when they pop up
during classroom usage.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

2. Using Facebook in the classroom
is distracting.
3. I am not distracted when
Facebook is used for classroom
learning.
4. I use Facebook to escape during
class time.
5. I spend more time on Facebook
than I do studying on weekly
basis.
6. I am distracted from my study
when members of my family
send photos through Facebook.
7. I do not feel distracted from the
information I receive from the
Facebook.
8. I feel distracted from my study
when my friends upload
information and send it to me
using Facebook.
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Section E: Student Perception of Twitter as a Learning Tool
Questionnaire Items

Strongly Disagree Undecided Agree Strongly
Disagree
Agree

1. I enjoy using Twitter for
educational purpose.
2. I am more resourceful when I use
twitter for learning because I can
engage other students.
3. I believe teachers should use
Twitter in the classroom to
expand learning materials.
4. My teacher uses Twitter in their
classrooms effectively.
5. My instructor does not use Twitter
effectively for teaching.
6. I enjoy using Twitter to
brainstorm while completing for
classroom assignments.
7. Using Twitter in the classroom
does not make learning more fun.
8. Using Twitter in the classroom
makes the information presented
more relatable to life experiences.
9. Twitter makes learning engaging
for students because it helps to
increase classroom participation.
10. Twitter does not promote
collaborative learning among
students.
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Section F: Twitter and Perceived Learning Intimidation
Questionnaire Items
1. I feel that Twitter does not broaden
my understanding of the learning
materials because I am intimidated
by it.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

2. . I feel confident using Twitter to
learn in the classroom.
3. I do not have the technical skill to
utilize Twitter for learning.
4. I feel that teachers who require the
use of Twitter in the classroom
make students with less
technology skills feel less
competent.
5. I have the technological skill to use
Twitter for learning.
6. I am not motivated to learn when I
am intimidated by Twitter.
7. I feel that Twitter does not broaden
my understanding of the learning
materials because I am intimidated
by it.
8. I feel confident using Twitter to
learn in the classroom.
9. I do not have the technical skill to
utilize Twitter for learning.
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Section G: Twitter and Perceived Learning Distraction
Questionnaire Items
1. I feel that Twitter does not
broaden my understanding of the
learning materials because I am
intimidated by it.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

2. I feel confident using Twitter to
learn in the classroom.
3. I do not have the technical skills
to utilize Twitter for learning.
4. I Feel that teachers who require
the use of Twitter in the
classroom make for students with
less technology skills feel less
competent.
5. I have the technological skill to
use Twitter for learning.
6. I am not motivated to learn when
I am intimidated by Twitter.
7. I feel that Twitter does not
broadens my understanding of
the learning materials because I
am intimidated by it.
8. I feel confident using Twitter to
learn in the classroom.
9. I do not have the technical skills
to utilize Twitter for learning.
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Section H: Student Perception of Blogs as Learning Tools
Questionnaire Items

Strongly Disagree Undecided Agree
Disagree

1. I enjoy using Blogs for
educational purpose.
2. I am more resourceful when I
use Blogs for learning because
I can engage other students.
3. I believe teachers should use
Blogs in the classroom to
expand learning materials.
4. Teacher uses Blogs in their
classrooms effectively.
5. My instructor does not use
Blogs effectively for teaching
6. I enjoy using Blogs to
brainstorm while completing
for classroom assignments.
7. Using Blogs in the classroom
does not make learning more
fun.
8. Using Blogs in the classroom
makes the information
presented more relatable to life
experiences.
9. Blogs makes learning engaging
for students because it helps to
increase classroom
participation
10. Blogs does not promote
collaborative learning among
students
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Strongly
Agree

Section I: Blogs and Perceived Learning Intimidation
Questionnaire Items
1. I feel that Blogs does not
broaden my understanding of
the learning materials because
I am intimidated by it.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

2.I feel confident using Blogs to
learn in the classroom
3. I do not have the technical.
skills to utilize Twitter for
learning
4. I feel that teachers who
require the use of Blogs in the
classroom make students with
less technology skills feel less
competent.
5. I have the technological skill
to use Blogs for learning.
6. I am not motivated to learn
when I am intimidated by
Blogs
7. I feel that Blogs does not
broaden my understanding of
the learning materials because
I am intimidated by it.
8. I feel confident using Blog to
learn in the classroom.
9. I do not have the technical
skill to utilize Blogs for
learning
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Section J: Blogs and Perceived Learning Distraction
Questionnaire Items
1.I feel that Blogs does not
broaden my understanding of
the learning materials because
I am intimidated by it.

Strongly
Strongly
Disagree Disagree Undecided Agree Agree
(5)
(4)
(3)
(2)
(1)

2. I feel confident using Blogs to
learn in the classroom.
3. I do not have the technical
skill to utilize Twitter for
learning.
4. I feel that teachers who require
the use of Blogs in the
classroom make students with
less technology skill feel less
competent.
5. I have the technological skill
to use Blogs for learning.
6. I am not motivated to learn
when I am intimidated by
Blogs
7. I feel that Blogs does not
broaden my understanding of
the learning materials because
I am intimidated by it.
8.. I feel confident using Blogs
to learn in the classroom.
9 I do not have the technical
skills to utilize Blogs for
learning.
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IRB APPROVAL
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Protocol Title: The perceptions and usage of social media in higher education
Protocol Number: 15-404
Principal Investigator: Ms. Nancy Bardwell
Date of Determination: 12/14/2015
Qualifying Exempt Category: 45 CFR 46.101(b)(2)
Dear Ms. Bardwell:
The Human Research Protection Program has determined the above referenced project exempt
from IRB review.
Please note the following:
Retain a copy of this correspondence for your records.


An approval stamp is required on all informed consents. You must use the stamped
consent form for obtaining consent from participants.



Only the MSU staff and students named on the application are approved as MSU
investigators and/or key personnel for this study.



The approved study will expire on 12/15/2017, which was the completion date indicated
on your application. If additional time is needed, submit a continuation request. (SOP
01-07 Continuing Review of Approved Applications)



Any modifications to the project must be reviewed and approved by the HRPP prior to
implementation. Any failure to adhere to the approved protocol could result in
suspension or termination of your project.



Per university requirement, all research-related records (e.g. application materials,
letters of support, signed consent forms, etc.) must be retained and available for audit
for a period of at least 3 years after the research has ended.



It is the responsibility of the investigator to promptly report events that may represent
unanticipated problems involving risks to subjects or others.

This determination is issued under the Mississippi State University's OHRP Federal Wide
Assurance #FWA00000203. All forms and procedures can be found on the HRPP website:
www.orc.msstate.edu.
Thank you for your cooperation and good luck to you in conducting this research project. If you
have questions or concerns, please contact me at amassey@orc.msstate.edu or call 662-3253294.
Finally, we would greatly appreciate your feedback on the HRPP approval process. Please take a
few minutes to complete our survey at https://www.surveymonkey.com/s/PPM2FBP.
Sincerely,
Ashley Massey
Assistant Compliance Administrator
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PERMISSION LETTER TO USE CLASS A FOR STUDY
Hi, Nancy,
I'm sending this email to grant you permission to survey my spring 2016 classes
for your PhD research project.
Thanks,
Jen Gordon
jlg229@msstate.edu
Mississippi State University
English Department, Lecturer / Writing Center Collaborator
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Hi, Nancy:
You have permission to survey my Spring 2016 Composition Pedagogy Course about
how I use social media in the classroom (wordpress and twitter assignments).
Cheers,
Stacy
Dr. Stacy Kastner
Associate Director, The Writing Center
Assistant Professor, Department of English
662-325-2998
Mississippi State University
Smk318@msstate.edu

89

